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摘  要

本研究的目的在探討五專學生的英語學習與課堂活動間的關係，以及探討教師的教學特質是否影響學生學習外語的動機或引起學習焦慮的情緒。並且，對於降低學生外語學習焦慮，提出一些建議，希望能對英語教師有些許助益。

藉由課堂活動間對三百位專科學校學生進行英文學習焦慮問卷調查。所收集的問卷經由軟體SPSS12.0 進行資料分析處理。 研究結果如下：(1) 必須具有口語表達性質的課堂活動最容易增加學生的學習焦慮。 (2) 老師的人格特質若是態度友善親切、個性幽默風趣，有耐心等，能降低學生的外語學習焦慮；反之，(3)老師的人格特質是態度冷漠，個性嚴厲、會讓學生的外語學習焦慮不斷增加。(4) 課堂活動像分組討論、角色扮演、歌謠教唱、影片欣賞等，能幫助學生減緩外語學習焦慮，並且提高學生的學習興趣。最後則是，老師本身應該自我調整個人的態度與個性，讓自己與學生之間有良好的互動關係，以達到教與學的真正含義。
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The Relationship between the Anxiety of Students’ Learning Foreign Language and Doing In-Class Activities
Abstract

The purpose of this study was to discuss the relationship between the anxiety of students learning foreign language and doing in-class activities. At the same time, the study also tried to explore what kinds of instructors’ characteristics would increase or decrease students’ learning anxiety. In this study, the researcher looked for finding out useful supplementary to improve the learning atmosphere for teachers and students.

The researcher of this study applied the questionnaire of Anxiety toward In-Class Activities Questionnaire (ATIAQ) to 300 EFL students at a college in Yi-Lan 2009. The data were computed by SPSS (Statistical Package for the Social Science) 12.0 program. The findings of this study were illustrated by a descriptive statistics (i.e., means, standard deviations, frequencies, and percentages). 

The results of this study indicated that oral-oriented in-class activities caused the most foreign language anxiety for students. Instructors who had some characteristics like friendly, relaxed, patient, kind and humorous could help students reduce their language anxiety moderately; on the contrary, instructors with strict, cool, indifferent personalities and try to terrorize, fail then shame students would increase learning language anxiety. Some group-exposed activities like role-playing, singing a song, discussing in group, making a conversation with classmates, etc. could reduce learning language anxiety. Also, instructors should adjust themselves to help learners not only to reduce the anxiety but also improve the motivations and capabilities of learning foreign language.
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Background 
Findings from previous studies suggested that the interaction between teachers and students significantly affect either the increase or decrease of students’ learning anxiety degrees ( Horwitz, 1988; Koch & Terrell, 1991; Young, 1990). Teachers with personalities like strict or stubborn would build a dreadful learning atmosphere that made students feel much worried and anxious in the language classroom (Aida, 1994). Instructors taught authoritatively to correct students’ mistakes invariably caused learners’ language anxiety as well (Young, 1991).
On the contrary, teachers with characteristics like being humorous or considerate created a harmonious atmosphere where made students feel much warmer and easier to learn (Cheng,1998). Also the researcher, Young (1990), mentioned a friendly, humorous, considerate and patient teacher moderated and reduced students’ learning anxiety in the classroom. Therefore, the influence of teachers’ characteristics and personalities on students’ learning presentation cannot be ignored during students’ learning process.
In foreign language learning classroom, activities for oral practice made students with communication apprehension feel uneasy, especially when the teacher used random selection to call on students. The classroom activities as taking oral tests and conversation practices also let students feel anxious and nervous during the learning process. Koch and Terrell (1991) pointed out that more than half of their study subjects stated that doing oral presentations in front of their classmates was the main reason to cause their language anxiety. 

Many researchers had done a great deal of studies on the relationship between language anxiety and classroom activities such as speaking and listening, and the finding presented that oral classroom activities were the most problematic and anxiety-provoking for foreign language learners (Horwitz et al., 1986; Mejıas et al., 1991; MacIntyre & Gardner, 1994; Price, 1991; Steinberg & Horwitz, 1986). Besides the teachers’ characteristics and the in-class activities, one more reason caused learning anxiety was students’ self-esteem.
Consequently, by this study, we hoped the findings can let more English teachers realize about students’ attitudes toward learning English and how teachers’ individual attitudes affect students’ learning anxiety. Furthermore, they can look for some positive ways to motivate students and enhance their interests to learn English. 

Research Procedure
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Data Analysis

The data collected after the survey with ATIAQ were conducted with SPSS (Statistic Package for the Social Science) 12.0 for the quantitative analysis. By using the quantitative method of research, the researcher analyzed the causes of learners’ foreign language anxiety by numbers collected from the ATAIQ. 

Participants’ English Learning Experiences

The participants in this study were students from a college. The 300 students in the study included 290 girls and 10 boys. The native languages of the most participants were Mandarin and Taiwanese. Their average age was seventeen years old, and all of them had at least 6 to 7 years experience in learning English. According to the 268 valid questionnaires, the conclusions of the participants’ English learning experiences were listed as below. 
Form table 1, it showed the frequency and percentage of years of learning English of the participants in the study. Among the 268 students, 226 students had 5-6 years of learning English; that was to say, 84.3% of the students in this study should have sufficient experiences to deal with some problems which they might meet in learning English. About 7.5% of the students had learned English for seven to eight years. And about 5.6% of the students had learned English for more than 9 years since kindergarten. However, there were only 2.6% of the students who had the experiences of learning English for three to four years; in other words, they began to learn English in junior high school, which was a special phenomenon under Taiwan governments official policy in 2001. 

Table 1
Frequency and Percentage of Years of Learning English (N=268)  

Item                          Frequency            Percentage 

3-4 years
7
2.6

5-6 years
226
84.3

7-8 years
20
7.5

More than 9 years
15
5.6

Table 2 presented the frequency and percentage of time which the students spent on studying English after school weekly. According to the data shown in Table 2, a lot of students (53.4%) did not pay attention to language learning and did not have the habit of keeping studying English. There was a dramatic number (53.4%) of the students spending less than one hour on studying English every week. About 33.6% students only took 2-4 hours weekly to study English. It meant that only 13% students spent more than five hours weekly to learn English.

Table 2
Frequency and Percentage of Time Spent in Studying English Weekly (N=268)  

Item                          Frequency            Percentage 

Less than 1 hour
143
53.4

2-4 hours
90
33.6

5-7 hours
13
4.8

8-10 hours
12
4.5

More than 10 hours
10
3.7  

The frequency and percentage of students’ feeling toward learning English according to the participants’ English learning experiences were presented in Table 3. As Table 3 demonstrated, only 6.7% students stated that they like English very much; 7.8% students liked to learn English. About 42.5% students did not have special feeling toward learning English; and 32.1% students disliked learning English. Furthermore, 10.9% students expressed that they were strongly tired of learning English. The result indicated that the most students (85.5%) disliked English, might feel embarrassed or confused about learning English and had no opinion about learning English. Those students did not definitely realize their true feeling toward learning English; meanwhile, many students kept negative attitudes to learn English when they were in English classes.
Table 3
Frequency and Percentage of Students’ Feeling Toward Learning English (N=268)  

Items                          Frequency            Percentage 

I like English very much.
18
6.7

I like English.
21
7.8

I have no opinion.
114
42.5

I dislike English.
86
32.1

I dislike English very much.
29
10.9

Table 4 showed the frequencies and percentages of an instructor’s attitudes and personalities that increased students’ anxiety. We chose eight main reasons that students felt struggled and anxious in English classes. Apparently, the top five reasons that increased students’ anxiety were (a) instructor tried to fail students by giving difficult tests (85%); (b) instructor often gave students a quiz without notice (85%); (c) instructor did not provide any made up test when students fail in the test (83%); (d) instructor said that students will not have future if they do not speak English well (80%); (e) instructor sais that he/she will fail students if they did not study hard (75%).

Table 4 
Instructor’s Attitudes and Personalities That Increase Students’ Anxiety (N=268)  

Item   Behaviors and Characteristics             Frequency  Percentage  Rank  
4  Instructor tries to fail us by giving difficult tests.
229
85
1
17  Instructor often gives students a quiz without notice.
229
85
1

8  Instructor does not provide any make-up test when
222
83 
3 

we fail in the test.

19  Instructor says that we will have no future if we do
213
80
4

not speak good English.

9  Instructor says that s/he will fail us if we do not
201
75
5

study hard.

13  Instructor scolds students.

196
73
6

11  Instructor is rigid and never smiles in class.
184
69
7

3  Instructor corrects my errors in front of the class.
166
62
8

To make a clearer statement about these eight main reasons, the researcher classified them into three categories (Table 5) which included (a) instructor threatened to fail students, (b) instructor tried to humiliate students, and (c) instructor was cold and indifferent to students in class. To sum up these reasons, an instructor who was more rigid and never smiled in classes may increase students’ learning anxiety. The students more easily felt nervous and uncomfortable under the atmosphere of pressure in the foreign language classroom. That also caused students to lose their interests in learning English, get tired in the class, and even give up learning English.
Table 5

Classification of Instructor’s Attitudes and Personalities That Increase Students’ Anxiety
Threatening to fail student ________________________________________________________________________________

Instructor tries to fail us by giving difficult tests.
Instructor often gives students a quiz without notice.
Instructor does not provide any make up test when we fail in the test.
Instructor says that she/he will fail us if we do not study hard.  

Instructor says that we will have no future if we do not speak good English.

________________________________________________________________________________
Trying to humiliate student     ________________________________________________________________________________
Instructor scolds students.
Instructor corrects your errors in front of the class.

________________________________________________________________________________
Being cold and indifferent                      

________________________________________________________________________________
Instructor is rigid and never smiles in class.

The frequencies and percentages of an instructors’ attitudes and personalities that decrease students’ anxiety were listed in Table 6. In Table 6, there were fourteen behaviors and characteristics of an instructor which might reduce students’ anxiety. The top five of them were (a) instructor was very friendly (82%); (b) instructor had a good sense of humor (81%); (c) instructor was patient (79%); (d) instructor made students feel comfortable (79%); (e) instructor was relaxing (77%). The researcher classified these fourteen items into three categories in Table 7. They included (a) instructor’s personalities, (b) instructor’s behaviors, and (c) instructor’s attitude toward students’ mistakes.

Table 6

Instructor’s Attitudes and Personalities That Decrease Students’ Anxiety (N=268)

Item  Behaviors and Characteristics           Frequency    Percentage  Rank

14  Instructor is very friendly.
219
82
1

12  Instructor has a good sense of humor.
217
81
2

7  Instructor is patient
213
79
3

5  Instructor makes students feel comfortable.
211
79
3

16  Instructor’s is relaxed.
207
77
5

18  Instructor does not make us feel stupid when
203
76
6

we make mistake.

22  Instructor understands students.
195
73
7

1  Instructor compliments students.
188
70
8

6  Instructor says that she/he is not going to
188
70
8

fail the students.

15  Instructor has the attitude that mistakes are
183
68       10

no big deal when we learn English.

2  Instructor allows students to volunteer
182
68       10

rather than call on us to answer.

21  Instructor has the attitude that mistakes are
168
63       12


made by everyone when learning English.

20  Instructor encourages students to speak English.
147
55       13

10  Instructor‘s manner of correction is not harsh.
141
52       14

Table 7 

Classification of Instructor’s Attitudes and Personalities That Decrease Students’ Anxiety
Instructor’s personalities


________________________________________________________________________________

Instructor is very friendly.

Instructor has a good sense of humor.

Instructor is patient.

Instructor makes students feel comfortable. 

Instructor is relaxed.

________________________________________________________________________________
Instructor’s behaviors           

________________________________________________________________________________
Instructor understands students.

Instructor compliments students.

Instructor says that she/he is not going to fail the students.

Teacher allows students to volunteer rather than call on us to answer.

Instructor encourages students to speak English.

________________________________________________________________________________
Instructor’s attitude toward students’ making mistakes                       

________________________________________________________________________________
Instructor does not make us feel stupid when we make mistake.

Instructor has the attitude that mistakes are no big deal when we learn English. 
Instructor has the attitude that mistakes are made by everyone when learning English.

The in-class activities would influence students’ anxiety in the classroom showed in Table 8. The mean scores range in anxiety level spanned “very relaxed” (M=2.22, SD= 0.91) to “very anxious” (M=3.71, SD=1.02). 
Table 8
In-class Activities Arranged by the Means of Anxiety Level (N=268)

Item             In-class Activity                          Mean    SD

15  Introducing yourself in English in front of the class
3.71
1.02

5  Making an oral presentation in front of the class
3.65
0.98

10  Working in groups of 2 or 3 people and prepare a skit
3.56
1.06

1  Reading orally alone in class
3.47
0.99

14  Being called on to give an answer in English
3.40
0.96

8  Practicing conversation individually with the instructor in class 3.32
0.95

7  Repeating individually after the instructor
3.13
1.00

9  Interviewing each other in pairs in class
2.98
0.96

11  Reading silently in class
2.72
1.00

3  Doing exercises in the book in class
2.66
0.84

4  Learning English in groups of 3 or 4 people in class
2.65
0.87

13  Writing your work on the board
2.60
0.93

6  Competing in class games by teams
2.58
1.04

2  Learning to sing English songs as a class
2.38
0.90

12  Repeating as a class after the instructor
2.22
0.91

In Table 9, we could see that there were three activities reported to cause higher levels of anxiety for students: (a) introducing yourself in English in front of the class (M=3.71,SD=1.02), (b) making an oral presentation in front of the class (M=3.65, SD=0.98), (c) working in groups of 2 or 3 people and preparing a skit (M=3.56, SD=1.06). These three in-class activities had much to do with students’ speaking matters and all of them were about oral-oriented activities. The result showed that foreign language learners experienced a fear of self-exposure, and were afraid of expressing themselves alone in front of others. Even working in groups and preparing a skit might be able to increase students’ anxiety.
Table 9      
 Three Activities With Higher Level of Anxiety  

In-class Activity                                   Mean     SD

Introducing yourself in English in front of the class
3.71
1.02

Making an oral presentation in front of the class
3.65
0.98

Working in groups of 2 or 3 people and prepare a skit
3.56
1.06

By analyzing the data from ATAIQ, the researcher found out only two in-class activities that really could moderate students’ anxiety in Table 10. One was learning by singing English songs in a class (M=2.38, SD=0.90), and the other was repeating after the instructor (M=2.22, SD=0.91). According to the finding, repeating after the instructor was selected to be the most relaxed in-class activity. It also indicated that students might feel relaxed if the teacher did not pay too much attention on the individual’s performance. Sometimes students liked to neglect the constraints from teachers or peers, and then they could try to speak English as other classmates in the class. Learning English by singing English songs was a good way for students to approach English, because it relaxed students’ learning pressure and enhance students’ learning interest. 

Table 10  

Two Activities With Lower Level of Anxiety               
 In-class Activity                                 Mean     SD

Learning to sing English songs as a class
2.38
0.90

Repeating as a class after the instructor
2.22
0.91

As Table11 showed that some in-class activities with neutral level of anxiety, for example, reading orally alone in class (M=3.47, SD=0.99), being called on to give an answer in English (M=3.40, SD=0.96), practicing conversation individually with the instructor in class (M=3.32, SD=0.95), and repeating individually after the instructor (M=3.13, SD=1.00) might cause students less anxious while learning foreign language. Classroom activities such as competing in class games by teams (M=2.58, SD=1.04), writing work on the board (M=2.60, SD=0.93), learning English in groups of three or four people (M=2.65, SD=0.87), doing exercises in the book (M=2.66, SD=0.84), reading silently (M=2.72, SD=1.00), and interviewing each other in pairs (M=2.98, SD=0.96) could be used to lessen students’ learning anxiety.
Table 11

Ten Activities With Neutral Level of Anxiety

In-Class Activities                                     Mean    SD

Reading orally alone in class                                 3.47
0.99

Being called on to give an answer in English
3.40
0.96

Practicing conversation individually with the instructor in class
3.32
0.95

Repeating individually after the instructor
3.13
1.00

Interviewing each other in pairs in class
2.98
0.96

Reading silently in class
2.72
1.00

Doing exercises in the book in class
2.66
0.84

Learning English in groups of 3 or 4 people in class
2.65
0.87

Writing your work on the board
2.60
0.93

Competing in class games by teams
2.58
1.04

Conclusion 

In this study, more than 80% students showed that their anxiety would increase by two main reasons. First, the teacher threatened to fail them by giving difficult tests or giving a quiz without notice. Second, the teacher did not provide any make-up test and when they failed in the test, the teacher would say that she/he will fail the students who do not study hard. Over 60% of the students stated that they would feel much more anxious when the teacher said that if they do not speak English well, they will not have future. Also, most students felt anxious when the teacher scolded them and corrected their errors in front of the class. The students indicated that the teachers who were rigid, serious, and never smiled in class made them feel anxious as well.
According to the ATAIQ result, there were three types of the teachers’ behaviors and characteristics which decreased students’ learning anxiety selected by language learners. First, more than 75% students presented that when the teachers are friendly, humorous, relaxing, and patient in the class, they feel comfortable to learn English. Second, 70% students stated that if teachers are willing to understand students, compliment students, encourage students to speak English, allowing students to be a volunteer rather than calling on them to answer questions and don’t say that he/she is going to fail the students, then they felt less learning anxiety. Third, about 63% students presented that they feel relaxed to learn English in the classes if the teachers do not always mention and focus on the mistakes they made, and understand why they made the mistakes while they learning English. 
In additional, based on the ATIAQ questionnaire, the most students in this study suffered from doing oral-oriented in-class activities. The top three in-class activities which caused students anxious were introducing oneself, oral presentation, and group work for a skit. However, the two classroom activities, singing English songs and repeating after the teacher, were accepted by the most students and effectively reduced the learning anxious.  
Suggestions: 

The anxiety of learning foreign language and the behaviors and characteristics of instructors are important factors for students learning English. And, the responsible and competent teachers have to moderate students’ learning anxiety and create a relaxing and harmonious classroom atmosphere for students to learn English. Nevertheless, not only teachers have to realize that their behaviors and personalities affected the learning anxiety a lot, but also students need to understand that they have to take the responsibility and adjust themselves to learn English in different classes with various teachers..
Limitations: 

In this study, we only selected the college students to be the participants. But the students in Taiwan began to learn English when they were in elementary school by the government education policy that was made in 2001. Some English learners even began to learn English from kindergarten. And there were still a lot of adults keeping learning foreign in the society. Therefore, more different kinds of foreign language learning anxiety existed among the language learners. Some other limitations were the participants and the time constrain. The participants were not randomly selected from different colleges. They were all nursing department students at the same college, and there were only a few male students, so the gender differences were not taken into discuss in this study. Due to the constraint of time, some factors, for instance the interaction between teachers and students and how they expressed or communicated with each other in different in-class activities were not adopted in this study.
Future study:
In order to get more information about the influence of learning foreign language anxiety, more factors of causing learning anxiety should be discussed in future studies. First, different language learners must have different kinds and levels of learning anxiety. Thus, random sampling from a variety of schools and sections of societies should be considered. Second, only 3.3% of the participants were male in this study. There should be some different findings from comparing male and female learners’ learning language anxiety levels. So, in future studies might try to explore different reactions of different gender toward language anxiety. Third, about the limitative observation of the study, future studies might directly survey the behaviors and interaction between students and teachers in the classroom. Furthermore, other variables such as the actual effective teaching methods in various classroom setting, learners’ characteristics, learners’ or their parental social economic status, race, and parental education level which may affect learners’ language anxiety in the process of learning English also should be under explored or investigated.
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